We know that from mid-childhood onwards most new words are learned implicitly via reading; however, most word learning studies have taught novel items explicitly. We examined incidental word learning during reading by focusing on the well-documented finding that words which are acquired early in life are processed more quickly than those acquired later. Novel words were embedded in meaningful sentences and were presented to adult readers early (day 1) or later (day 2) during a five-day exposure phase. At test adults read the novel words in semantically neutral sentences. Participants' eye movements were monitored throughout exposure and test. Adults also completed a surprise memory test in which they had to match each novel word with its definition. Results showed a decrease in reading times for all novel words over exposure, and significantly longer total reading times at test for early than late novel words. Early-presented novel words were also remembered better in the offline test. Our results show that order of presentation influences processing time early in the course of acquiring a new word, consistent with partial and incremental growth in knowledge occurring as a function of an individual's experience with each word.
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Introduction
Once children have grasped the principle that letters code for speech sounds, at least in an alphabetic orthography such as English, they have in place the tools available to build orthographic knowledge via their reading experience. Early in reading development it is likely that children are reading words that they are already familiar with in the oral domain -they are learning to map orthography onto their existing phonological and semantic knowledge. At the same time however, we know that children learn new words from their reading experience and that from mid-childhood onwards, most new vocabulary is learned via reading (e.g., Anderson & Freebody, 1981; Landauer & Dumais, 1997; Nagy, Anderson, & Herman, 1987; Nagy, Herman, & Anderson, 1985) . It follows from this that children must regularly see novel words in print, yet we know relatively little about how children learn new words in this situation, or the parameters that influence learning. In this paper, we examine incidental word learning during reading by focusing on an effect which has been reported across many studies: that words which are acquired early in life are processed more quickly than those acquired later. 
